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Rationale for Promotion:

This programme is being undertaken as a way of promoting the reading of fiction. “Research shows that children who read often and widely, particularly fiction, are more successful than those who don’t” (OECD, 2002).
Children who read regularly (at school and for recreation): 
· Develop and expand their literacy skills. They learn about the structure of texts, they improve their vocabulary and they gain knowledge of language conventions. These essential skills are a basic requirement for the development of further skills in Information Literacy. “Before students.... can become  proficient in the array of new literacies, they must be proficient in the basic literacy skills set” (Combes, B. 2010. P.2)
.

· Develop skills in critical thinking and problem solving.

· Develop an understanding and appreciation of other cultures. According to author, Amy Tan, “When you read about the life of another person you are part of their lives for that moment. This is so vital, especially today, when we have so much misunderstanding across cultures and even within our communities” (http://www.arts.gov/bigreadblog/?p=661)
· Learn more about relationships and interactions with other people. Research conducted by psychologist, Richard Mar (www.onfiction.ca/2010/05/research-bulletin-imagination-and.html), found that people who read narrative fiction often have improved social abilities”.
· Make meaning of their world through real and imaginary experiences (prediction, sequencing, deconstruction).” (Combes, B. 2010. P.3)
· Develop a life long love of reading 

Learning Outcomes:

(From SACSA Framework 2001)
English: 
Texts and Contexts Outcomes: 
· 1.1: Listens to a range of texts to identify feelings, main ideas and events.
· 2.1: Listens to a range of texts to identify specific information about familiar topics and to respond to others’ views
· 3.1: Listens to a range of texts to develop ideas, identify diversity of opinion and to consider the appropriateness of context, purpose and audience.
·  4.1: Listens to a range of texts to examine Key Ideas and diverse opinions and to understand the effect of purpose, context and audience.

· 1.3: Reads and views a range of texts containing familiar topics and language and predictable text structures and illustrations and recognises the ways that texts are constructed to represent real and imaginary experiences.
· 2.3: Reads and views a range of texts containing familiar topics and some unfamiliar text structures and language features, and identifies symbolic meaning and stereotypes.

· 3.3: Reads and views a range of texts containing some ideas and issues of social/cultural interest and more complex text structures and language features and explains possible reasons for different interpretations of texts.

· 4.3: Reads and views a range of texts containing multiple social and cultural perspectives and examines personal and diverse understandings of the contemporary world.

Language Outcomes:

· 1.7: Identifies and talks about some features of written language and visual images when reading and viewing a range of texts.

· 2.7: Identifies and interprets features of written language and visual images when reading and viewing with increasing independence and understanding a range of texts about less familiar topics.
· 3.7: Identifies and analyses features of written language and visual images when reading and viewing independently, a range of texts about familiar and unfamiliar topics.

· 4.7: Analyses and evaluates features of written texts and visual images when reading and viewing independently a range of texts dealing with more complex themes and issues.

· 4.8: Controls and adjusts most aspects of language when planning an extensive range of written and multimedia texts on different themes and issues.

Strategies Outcomes:
· 1.9:  Uses strategies for listening attentively to ideas and opinions in a range of spoken texts.

· 2.9: Uses strategies for listening attentively to ideas, information and viewpoints in a range of spoken texts.
· 3.9: Uses and discusses a variety of strategies for listening attentively to summarise alternative viewpoints in a range of spoken texts.

· 4.9: Uses and compares a variety of strategies for listening critically to diverse perspectives in a range of spoken texts.

Description of Promotion:
The programme I have chosen for this assignment is a whole school reading promotion planned around the 2011 Bookweek theme, “One world, many stories”. 
Bookweek is a long running Australian children’s book festival. It involves schools and libraries around the country “celebrating books and Australian authors and illustrators” (http://cbca.org.au). A different theme is chosen each year and during the week, a number of short listed books (and other books related to the topic) are read to students and a range of related activities are undertaken with the aim of “highlighting the importance of reading stories” (http://cbca.org.au).

It is anticipated that in the week leading up to Bookweek and during the week itself , students at our school will be involved in reading and listening to a number of books based on the theme, “One world, many stories”. They will also be involved in various activities, lunchtime movies, games, competitions, PE lessons which focus on ‘games from around the world’ and a ‘dress up as your favourite character’ parade. 
During this promotion the students in year 6 and 7 will be focussing on stories about refugees.  This topic was chosen partly because students of this age group can be “troubled by the larger issues in society and concerned about its future” (Combes, B, 2010). It is also a topic of particular interest in our community as, in the near future it is expected that up to 400 refugees (150 children) will be housed in a nearby township. It is hoped that through focussing on stories about refugees, students may experience vicariously the life of a refugee and develop some empathy and understanding of their situation.   
This promotion will address several literacy outcomes and aims to encourage recreational reading among students.
Planning Outline:

	Term Before Promotion


	Resources

needed 
	Completed

	1. TL to search for ideas for Bookweek and come up with a plan.

2. TL to organise time to meet with Principal to discuss Bookweek ideas and gain support for whole school promotion.

3. SSO to P/C list of ideas.

4. Staff meeting- TL to:
· advise staff of Bookweek theme

· suggest  ideas for celebrating the week as a whole school

· Ask for other suggestions

· Handout P/C- ask for comments/suggestions to be added and placed in pigeon hole.
5. Talk with art teacher to discuss possibility of several classes producing artwork based on the shortlisted books and Bookweek theme for display in library.

6. Talk with PE teacher re. the idea of playing ‘games from around the world’ during Bookweek. Source information on these games first. 


	Outline of plan.
P/C of ideas- space

Budgetary information.

Book/ PC of possible games.
	

	Six weeks before Promotion


	
	

	1. SSO to ensure shortlisted books are shelf ready

2. TL to search for and collect additional fiction resources that could be used in the promotion
3. TL to search for and photocopy lesson plans that could be used for each shortlisted book and place in staff pigeon holes

4. Staff meeting- TL to discuss final ideas for Bookweek including assembly on Friday. Present shortlisted books and handouts with lesson plan ideas.

5. SSO to place crate of shortlisted books in staffroom for easy access

(staff can borrow for 1-2 days and then return- ask staff to write name on whiteboard before borrowing so others know where book is.)

6. TL to remind art teacher about library display, ask if student’s artwork could be collected in 4 weeks time.( Library budget to pay for art resources).
7. TL to check with PE teacher- still ok for students to play international games during their PE lessons during Bookweek? 

8. Gather material for library display- (large map of world on one display board, with P/C of book covers around outside with arrows connecting them to the appropriate country.)  

	Shortlisted books/covering materials.
 P/C lesson ideas.

Crate,

Whiteboard marker,

Whiteboard.

OH projector,
coloured card, coloured hessian, staple gun
Coloured P/C of book dustcovers.
	

	Two Weeks Before Promotion
1. SSO to copy world maps for all students and put in teacher’s pigeon holes.
2. SSO to collect artwork from Art teacher.
3. TL and SSO (with help from some students) to start library display and hang posters( made by students) around school advertising. Bookweek and the theme “One world, many stories”

4. Staff Meeting :TL to finalise details of Bookweek celebration..
5. Place additional fiction resources in crates that can be easily carried form class to class.
6. TL to write article about Bookweek for school newsletter (this should include date of promotion, reason for theme, activities students will be involved in and information about  the assembly on Friday, to which parents will be invited.) 

7. TL to organise for reporter/ photographer from local newspaper to be present at assembly
8. TL to write evaluation questionnaires to be completed at the conclusion of the promotion.


	Paper, photocopier.

Student’s artwork

Tape, stapler, display material

8 Crates

Paper, computer, photocopier.
	

	One Week Before Promotion
	
	

	1. TL to have shortlisted book/s ready to read to classes when they visit for library time.

2. Have activity for class planned and prepared

3. TL to organise DVD for lunchtime movie eg. “Aladdin” or “Ali Baba” 

4. TL to organise competition- match teacher with favourite children’s book.
5. SSO to P/C Dustcovers of each book and take photos of teachers and print them in colour.
6. TL and SSO to organise ‘inside games from around the world’ to be played during lunch. ( teach these to some year 6/7 students first- they can help organise and teach the games during Bookweek)
7. TL to organise prizes for dressing up on Friday- (buy book vouchers

8. TL to write and P/C evaluation sheets.


	Books
Activity sheets, coloured pencils, textas

DVD

Photo of teachers

P/C dustcovers of books
Board games from around the world.

Book vouchers – purchase from library budget.

Evaluation sheets.
	

	Bookweek
	
	

	1. SSO to take book crates to classrooms (these will need to be handed on to next class after a couple of days)
2. SSO to take photos of students involved in activities and print them.

3. TL to read shortlisted book to each class during their library time and involve students in activity related to the book.
4. Students in each class to locate the country the story originated from on big map in library.

5. TL to write reminder to parents about Friday’s assembly ( students can dress up as any character from one of the many stories they have read.)

6. TL to write short article highlighting the Bookweek activities in readiness for visit from local newspaper.

7. TL, Principal and Assistant Principal to organise assembly on Friday
8. Costumes to be judged by Principal, Assistant Principal and TL.
Prizes to be awarded by Principal for “Best Outfit”, Most creative costume”, “Zaniest costume” etc.
Week After Promotion 

	Crates/books

Shortlisted books

Camera/ Computer/ Paper

P/C of activities

World Map
Article re. Newspaper visit.
Microphone, Prizes- book

vouchers 
	

	1. Staff meeting- TL and staff to discuss successful features of Bookweek and suggest areas for improvement. Ask each teacher to fill in evaluation form.
2. Students to fill in evaluation form
3. Leave crates of books in classes for one more week to give students the opportunity to continue reading the books.
4. Bookweek photo display in Front Office.
5. Article to appear in newspaper ‘advertising’ success of Bookweek .
6. Include Bookweek information in annual report

	Evaluation forms for teachers and students
Photos of Bookweek
	


Programme Outline:

· Classroom teachers will read shortlisted books to their classes. (Starting three weeks before Bookweek- to give classes time to read them.)
· Lesson ideas and questions will be provided for each shortlisted book. Teachers can then choose the direction they would like to take with their class. 
· During Bookweek classes will also be provided with crates of books related to the theme “One world, many stories’. These books can be read by students during silent reading, shared reading or with their ‘buddy’ classes. It will give students the opportunity to read books they might not normally choose. The crates will be swapped/shared with other classes during the week.
· Each student will be provided with a World map P/C. It will be suggested to teachers that a reading log be started in English books (specifically for Bookweek) and the maps  pasted in the book. As students read a book or listen to a story about a certain country they will locate the country on their map, colour it in and write the name of the book at the bottom of the sheet. (Reception/year one students may add the books they read to a class list and the countries they read about to a class map.) 
· In addition, after reading a book students will complete an activity related to the book ( a list of some possibilities, which take into account ‘Multiple Intelligences’, will be given to teachers) for example: students could:
· Write a personality description of a book character

· Design a new jacket for the book using Kidpix

· Select a passage to read aloud

· Illustrate a scene in the book using different art techniques

· Make a time line of events in the book

· Make an illustrated bookmark
· Write an alternative ending for the story

· Use ‘kidspiration’ to make a story map

·  Make the characters from plasticine

· Research the author using the internet

· Dramatise part of the story and video

· Make a mask of one of the characters

· Write a letter to the TL expressing their thoughts as to whether the book should be recommended to others
· Write a book review to be displayed in the library

The finished product (or a photo) of these activities could also be pasted in their reading logs.

Informal/ Voluntary Activities will include:

· ‘Movies from around the world’ at lunch time on Monday and Wednesday  ( in hall)
· Competition- Match the teacher with their favourite book( book voucher prize for the winner)
· ‘Board games from around the world’ at lunchtime in library
In addition to the other activities, ‘Games from around the world will be played during PE lessons’

Library Lessons:
Each class will also come into the library during Bookweek as per timetable. Three shortlisted books will be kept aside to read to classes during this time. As the shortlisted books for 2011 have not yet been released I have chosen 3 picture books suitable for the theme and for different year levels:

For the junior primary classes, “Meerkat mail”( by Emily Gravett) will be read. After reading the story questions about the story will be asked- Who is the main character? Where does Sunny live? What activities do the meerkats in the story do that children also do? Do real meerkats do these? How does Sunny feel when he is leaving home? (Questions from www.booktrustchildrensbooks)
Conscience alley drama activity: Divide the class into two groups. One half must try to persuade Sunny that he should stay at home, the other that he should leave. The TL will help one group come up with ideas and the teacher will help the other group. Once each child has an argument, the two halves should form two lines facing each other. The teacher and/or a volunteer take on the role of Sunny, who then walks down the middle of the alley whilst the two lines take it in turns to persuade Sunny to their viewpoint. Sunny decides on whether he has been persuaded to stay or leave.

Students will then make a poster with their idea on it and an illustration of Sunny.

(Activity idea from www.booktrustchildrensbooks)
          For the middle primary classes, “Sparrow Girl” will be read. After reading the story the terms ecology and sustainable living will be discussed. What are some of the ways that humans and other living things depend on one another? Look at the artwork. Discuss the contrast between dark and light. Do you know of other attempts humans have made to control the natural environment or other species that have failed or created other problems? ( Questions from Australian Standing Orders Teacher Notes, 2010)                                                                                                                                                                                                                                                                           
After the class discussion, student groups will be created and each group given a scenario eg. ‘The Government has decided that all spiders should be killed because spiders can bite and because many people are scared of them.’ Dramatise or make a poster of the positive and negative effects of this decision. (other examples could also be given).
For the upper primary classes: (Some of these lesson ideas were suggested in my second assignment. As mentioned earlier this is a topic of interest to the students of our school due to the expected arrival of up to 150 refugee children in the near future.)

 “Home and Away” (John Marsden, 2009) will be read. TL will ask ‘Why do you think the illustrator scribbled through the word home on the front cover? Who put the family in prison? Why? What is the effect of the handwritten text? How does this affect the story? 
In groups : (Provide each group with a copy of the book)

· Use butcher’s paper and a texta to construct a timeline of events in the book.

· Share answers and timeline with the class.

                                                   (Questions from 2009 CBCA Short List Teacher Notes)
Activity: Pack your bags. ( Teacher Librarian) tells students that they will be given two minutes to gather their belongings, whatever they choose, since they are being forced from their house and community, and will most likely not return. Students should be given those two minutes to brainstorm and write down what they should take. If possible or appropriate, in order to make the situation more realistic, distractions, such as making noise or turning off the lights can be applied. These distractions can either be addressed now or in the question period.
Following this activity, students discuss the following questions in their groups: 
What did you take with you? Why?

Why did you think you would need these things?

Why were the lights turned off? Why was there loud noise?

Did you take identification/documentation with you? Why would you need this? If you did not bring this, how can you prove who you are?

(Activity and questions from Amnesty International- http://www.amnestyusa.org/education/lessonplans/refugees.html)

These activities could lead on to further research on refugees.

Bookweek will culminate in an assembly where students will have the opportunity to dress up as a favourite character. A parade will be held and prizes will be awarded for ‘Most creative outfit’, ‘Best Costume’ etc.
The winner of the competition will also be announced at the assembly.
Evaluation:

Each teacher will be provided with the following evaluation forms (or similar forms appropriate to the year level). The first three forms will be for evaluating English outcomes. There will also be an evaluation form for students to fill in and one for staff. These will provide valuable information about the positive aspects of the promotion and those areas which need to be improved. This will be useful for future promotions.
English Outcomes:

	Student 

Names
	· 1.1: Listens to a range of texts to identify feelings, main ideas and events.

· 2.1: Listens to a range of texts to identify specific information about familiar topics and to respond to others’ views

Task: 
Comments:

	
	

	
	

	
	

	
	

	
	

	
	

	
	


	Student

Names
	· 1.1: Listens to a range of texts to identify feelings, main ideas and events.

· 2.1: Listens to a range of texts to identify specific information about familiar topics and to respond to others’ views

Task:

Comments:

	
	

	
	

	
	

	
	

	
	

	
	

	
	


	Student Names
	· 1.9:  Uses strategies for listening attentively to ideas and opinions in a range of spoken texts.

· 2.9: Uses strategies for listening attentively to ideas, information and viewpoints in a range of spoken texts.

Task:
Comments

	
	

	
	

	
	

	
	

	
	

	
	

	
	


	                                    Staff Evaluation

	What worked well during Bookweek?
What problems were there?

Were your students enthusiastic about reading the books? Did the ‘map colouring in’ motivate them to read more books?
Do you feel that the books and activities that were promoted addressed the literacy outcomes?
Were the handouts helpful? If not, how could they have been improved?

Was there adequate time to read the shortlisted books and complete the activities? 
Did your students enjoy the assembly? What did you think about the length of the assembly and the way it was organised? Any suggestions for next time?
Do you have any suggestions for Bookweek next year?

  


Student Evaluation Form:

	                                 Bookweek  Evaluation 

	What activities did you enjoy doing during ‘Bookweek’?

How many books did you read?

What book did you enjoy the most? What did you like about it?

How many different countries did you colour on your map?

Are there any activities you didn’t enjoy doing during “bookweek’?

Would you like to read more stories from around the world?

What suggestions do you have for ‘Bookweek’ next year?
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