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Part 1
 
Introduction 
Australian boys are widely reported to be reluctant to read; the same is claimed for other developed English-speaking countries. This reluctance is underpinned by, and in a chicken-and-the-egg scenario, resulting in, limited literacy skills, and the far-reaching effects these have on the lives of these young men (Moloney, 2000).  A program to promote reading in my school, a Catholic day school for 1200 boys, may not make a difference to the generation, but it is hoped that it makes a difference to many of these individual boys.
Rationale

There has been a great deal written about reading over the last two to three decades, Up until the 1980s, it was recognised that reading was a vital skill to develop in primary school students, as most of the curriculum in secondary school and beyond relied predominantly on the ability to read. I remember in the early years of my teaching career that the primary school was regarded, at least by secondary teachers, and probably by parents, as the place where essential skills needed to be acquired so that students could succeed at secondary school. The purpose of secondary school was to qualify students for university entry. Those students who did not seek a career through university left after Year 10 (4th form); in fact, the school system recognised this as a legitimate option by offering the School Certificate (Junior Certificate in Queensland) as an artefact to represent the completion of compulsory schooling. 

Students who were not accomplished readers by the start of secondary school were usually channelled into subject streams involving woodwork, metalwork and technical drawing for boys, and home economics (cooking and needlework) for girls. There was a clear dichotomy that separated academic students, who all read well, from non-academic. There was little scope for the highly intelligent student who was a poor reader, and little attempt to teach or improve reading ability in secondary school. Remedial reading (or reading recovery) programs did not commence until the mid-1980s, and then largely through the work of Dame Marie Clay in New Zealand (see Clay, 1993). Reading recovery programs were trialled in some Australian states in the late 1980s, and introduced in various forms by the mid-1990s. Since then, much of the methodology has been questioned, or even discredited (see Center, et al., 1995). This fact is clear, however: little was done to teach reading systematically and develop literacy skills in all secondary students until quite recently, certainly in the last decade. 

Since the introduction of NAPLAN testing across all states in 2008, some disturbing trends have emerged. Those states with the largest numbers of disadvantaged students, such as Western Australia and the Northern Territory, show a decline against the national benchmark (NAPLAN, 2010), despite this benchmark being unacceptably low. Teachers maintain that students at the benchmark threshold require intervention to enable them to succeed in later years of schooling. Whilst overeall student achievement remains high against these benchmarks, there has been little real improvement in recent years, and the gap between able and less able, effectively rich and poor, is growing (Cobbold, 2009). Similar trends have been seen in North America (Bauerlein, 2004), and there is clearly a need for programs to improve fundamental literacy and numeracy skills across the education sector, but most urgently in schools with large numbers of disadvantaged students. 

A recent phenomenon is for young fiction devotees to gather in online communities, where formal language is rarely used; such communities form and disband rapidly, following trends in popular fiction (Rutherford, 2009). To date there has been no peer-reviewed research published on how such groups might affect literacy, although Cole’s (2009) doctoral paper demonstrated that tertiary students are able to draw a distinction between the different functional needs of the online and real worlds. 
The fiction promotion outlined below is designed to appeal to secondary school boys. There is little clear evidence to show that, in severely disadvantaged groups, boys fare worse than girls; however, studies that address gender differences in literacy standards demonstrate that boys are achieving lower levels of achievement than their female counterparts. Lietz (2006) found that female secondary students performed 0.19 standard deviation units above their male peers, regardless of age, language of instruction, in tests of reading across English-speaking and non-English-speaking nations. whether effect sizes were based on mean differences or correlation coefficients. Lietz also acknowledged that recent Australian studies had shown an even greater disparity.

Research has found clear links between all types of reading and academic success. A major study by the OECD5 showed that students who read widely, including fiction, have greater academic success than those who do not (OECD, 2002).  Children who read widely are exposed to a variety of concepts, vocabulary, perspectives and text forms. Reading fiction helps them to make sense of their world through real and imaginary experiences, to develop a broader range of problem-solving strategies, and to refine skills in evaluation and analysis. Stories help children relate vicariously to a range of experiences, as well as extending their understanding of different cultures, ethnic groups and periods in history. Through fiction, children develop a greater awareness of social interactions and conflict resolution (Combes, 2010).

A growing body of research links reading fiction with specific pedagogical outcomes. Lelonde (2000) identified benefits that arise from using science fiction in the science curriculum. Zigo and Moore (2004, p.88) explain how science fiction is an appropriate literature “for rethinking worlds through words” as it offers a wider range of interpretative possibilities than many other genres. Czerneda  (2006) argues that science fiction should be integral in the science curriculum because it helps students delve into science topics imaginatively and creatively, as well as assisting speculation and hypothesising. Trifonas and Wilson (2006, p.34) suggest that popular fiction is often free of the “analytical baggage” and “critical weight” of established great works of fiction, while McPherson (2006) discusses the textual and visual literacy that can be achieved through the medium of the graphic novel. Mar, Djikic & Oatley (2008) present a review of empirical studies investigating the positive effect of fiction reading on social abilities and intrapersonal awareness. These and other studies suggest that reading fiction can contribute to a range of literacies. 
Learning Outcomes

There is one central outcome sought for the fiction promotion described below: to encourage the boys of this school to read more fiction. The benefits of reading fiction have been outlined above, but it is necessary at this point to make connections with the curriculum framework that these students will be working in from that start of 2011. 

The Australian Curriculum for English is devised around three separate strands: 

Language: Knowing about the English language

Literature: Understanding, appreciating, responding to, analysing and creating literature

Literacy: Growing a repertoire of English usage

(National Curriculum Board, 2009)
The Structure statements for Language (5.2), Literature (5.3), and Literacy (5.4), focus, in part, on learning to read: one of the outcomes of these strands is the ability to read fluently and across a range of contexts. In 5.5, there is also a recognition of reading to learn, so that skills developed in one strand inform the skills of others (National Curriculum Board, 2009). These two facets of reading, learning to read and reading to learn, should be recognised as integral to reading throughout the life of the reader. Too often, learning to read is seen as the responsibility of only the primary school: to accept this takes us back to the views of the 1970s. A fundamental ingredient of the current fiction promotion is the development of reading skills, learning to read.
The broad outcomes of the promotion are:

· Each student will improve his reading skills, specifically in comprehension and vocabulary

· Each student will gain a better understanding of the mechanics of fiction, including plot devices, structure and characterisation

· Each student will improve his skills at reading aloud

· Each student will expand the breadth of his reading experience

· Each student will become a more confident reader

· Each student will understand the benefits of learning to read and reading to learn
· Each student will develop greater interest in reading that will see him become a more willing and more confident lifelong learner.
Promotion Outline 

The promotion will run for a school term, and be designed so that the same framework can be used to implement a similar program, but one that looks quite different to the library user, in subsequent terms. Once the basic structure is set, the same planning and organisation processes can be used each term; the theme, and of course featured books and displays, visitors and movie tie-in will change each time.

The theme for each term should reflect what happens in the daily life of students, and not be linked to strictly to the curriculum, at least in the first iterations. If the outcome of the promotion was to encourage more borrowing of non-fiction resources, then it might be more important to link the theme to curriculum: but this promotion is about fiction, and whilst there will be subject-related benefits, a good starting point (and selling point) is that fiction is used to enhance leisure, expand current interests, and discover new ones. The promotion described here is for first term, so the connections need to be about summer sport or leisure. The boys of the school are known for their domination of local football and cricket competitions; however, a promotion focusing on just cricket (for summer) might quickly run out of resources, and although guest speakers and authors might be easy to identify, most sportsmen require substantial fees to do a school visit that requires more than signing autographs. A beach theme is likely to have wider appeal. Many students belong to regional surf clubs, and few boys would fail to visit one of the local beaches over summer. There is also a wealth of Australian fiction related to the beach, boating and marine life. The theme for next term is “Life’s a Beach” – it is possibly slightly offensive to some, and because of that edginess, attractive to the adolescent male. It would not be appropriate in a co-ed school, and some would say that in that case, it is not appropriate in a boys’ school. Some aspects of the promotion will need to be handled sensitively, and student responses will need to be monitored to ensure that the topic isn’t used as a vehicle for sexist or otherwise offensive remarks or behaviour. The library staff should discuss the topic and have set strategies to deal with inappropriate responses. If the other library staff are not comfortable with this theme, then a new beach-related theme will need to be devised before the end of this term.
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The beach theme will be used for library displays:

· a front cabinet display using beachware, surfing gear, posters of local pro surfing events, and posters of Australian books about the beach

· two wall-end displays (in senior fiction and junior fiction) featuring prints, photos and selected books (see Fig. 1 for a recent display for comparison)

· books in the “new books” display along the front of the loans desk will all be beach-themed for the first two weeks of term – some additional copies and titles will need to be purchased.

Figure 1. Macbeth Wall-end Display

Other promotional activities will include:

· A flyer, outlining the main promotional activities, emailed to all students and staff on the first day of term;

· Copies of the flyer in various sizes from A5 to A2 posted around the school, on all noticeboards, and walls in the library foyer, and in the reception area display case;

· A blog where staff and students can post comments or reviews about any fiction they have read during the summer break or first term; the blog will run on the college intranet, and will include a comment area under every posting, as well as a sidebar linking to a LibraryThing page set up for the promotion (all theme-related books held by the library can have details uploaded from the catalogue to LibraryThing, then replaced for new titles for next term’s promotion)

· The blog will also feature a Twitter-like page where students can review books in 140 characters or less. Yammer provides the technology for this feature and can be used for free by schools.

· Two book review competitions each fortnight, one for the longer reviews and one for the Twitter-style reviews. The prizes need to be significant enough to attract entries from students keen to try out for the prizes, but who would normally not read a review, let alone write one (e.g. vouchers for stores that stock books and other merchandise attractive to teens, such as CDs and DVDs; a pizza voucher that includes delivery to school for lunch would be another highly-regarded prize, and might prompt groups to write reviews together);

· A more prestigious short-story writing competition, with a prize of relative value, and publication in the college yearbook

· The library may already stock theme-related magazines, but extra titles should be purchased just for the period of the promotion. If these attract considerable interest, then they should be placed on permanent order.

· Author visit – this is one of the most difficult decisions to make, as it must be someone who male students will respond to positively, and someone who will attract reasonable numbers to the library. If it is possible to engage a high-profile author, then the session may need to be held in the college auditorium, but that would lose much of the immediacy of a library venue where students can ask questions and chat to the visitor more freely

· A visit from a local identity who is both a reader and a beach-goer; 

· Lunch time filmclips – showing clips from movies related to books on display, surfing movies, clips of “ambient” footage of waves and beaches, clips of well-known segments of Jaws or The Deep, clips of songs related to the beach.

· Once each month, show a full-length feature film , either over two lunch hours, or after school. A selection of appropriate titles should be posted as a poll on the library blog, and the winning movie shown.

· Class guest-spots – in consultation with faculty heads and subject teachers, plan to visit classes (in their usual room rather than the library) where the current topic can in any way be related to the beach theme. Geography and English classes should be simple to identify a curriculum link; other subject may take more thought. The idea is to present relevant fiction, not subject-related non-fiction resources, though of course the librarian will be prepared to answer all questions!

· Other links can be made to attract a wider range of student: cartoon group, anime group; gamers; programmers. Arrange a short workshop, with a visiting artist or expert. Where possible, devise a link between their interest and the current theme, and be prepared to back up the workshop with a range of fiction titles on hand.

Timeline

By 12 November

Verify theme with all library staff
By 19 November

Verify theme with school administration

By 26 December

Design poster and organise printing

By   3 December

Identify all intended visitors and guests





Write to visitors and guests (include poster)

3 – 10 December

Meet with subject teachers to discuss curriculum links

By 10 December

Meet with ICT manager to arrange blog

By 15 December

Last day of term four – book venues for term one





Make tentative arrangements with visitors

On 31 January


Finalise list of books for promotions, displays, 





Set up LibraryThing account and link to blog





Put up posters





Confirm visitor arrangements

On 1 February


Set up library displays

By 2 February


First day of students – send email announcement of 




theme
and competitions

By Friday of each week
Organise movie clips for lunch time





Organise judging of reviews (recruit teaching staff)

By 1st Friday of each month
Organise feature film

Every 2nd Monday

Announce review winners and distribute prizes





Announce next round of competitions – make slight 





changes if interest is flagging

Evaluation

A broad picture of changes in library use over time can be gleaned from the ILMS and borrower records. Statistics should be tabulated and distributed to college academic leadership (Principal, Vice-Principals, Curriculum Coordinator, VCE Coordinator, Faculty Heads). No names of students should appear on these charts, of course, but aggregate data will hopefully be illuminating. An example of the format appears in Figure 2. Graphs of real data will help show trends more clearly.
	Date
	Student Group
	Fiction loans
	Other loans

	February 2010
	8 A2
	586
	144

	March 2010
	8 A2
	431
	134

	June  2010
	8 A2
	578
	149

	November 2010
	8 A2
	321
	90

	February 2011
	8 A2
	
	

	March 2011
	8 A2
	
	

	February 2010
	11 all
	133
	685

	March 2010
	11 all
	141
	704

	June  2010
	11 all
	78
	589

	November 2010
	11 all
	22
	112

	February 2011
	11 all
	
	

	March 2011
	11 all
	
	


Figure 2. Sample spreadsheet data

The other Learning Outcomes are much more complex to evaluate. Faculty heads will be asked to provide a broad overview of results in text-based assessment, and comments from teachers marking written assignments. Simple statistics will need to be collected if any conclusions can be drawn from conducting a whole-school fiction program: spelling and grammatical errors per assessment instrument; general comments on fluency of readability of text, etc. These data will be more meaningful after similar themed programs have run for two or three years, and some trends that might be identifiable include: 

· Accuracy of text-based responses

· Total number of grammatical and spelling errors per assessment instrument

· Overall fluency and readability of student responses.

It may be informative for the librarian to analyse the reviews received for competition entries, along with other blog comments made during each promotional period. The number and quality of responses, and the accuracy and fluency of the writing, after detailed analysis, will provide a clearer view of trends.

Bibliography of fiction resources for promotion
1. Transition Readers (Years 7 – 9)
Listed in order of age suitability:

Roland Harvey (2004). At the beach: postcards from Crabby Spit. Crows Nest, N.S.W. : Allen & Unwin

A picture storybook for younger readers, but suitable for reluctant readers at Year 7 level. Includes activities in the nature of the Where’s Wally series.
Tim Winton (1993) Lockie Leonard, Human torpedo. Ringwood: Puffin.
Tim Winton (1993) Lockie Leonard, Scumbuster. Sydney: Pan Macmillan.
Tim Winton (1997) Lockie Leonard, Legend. Sydney: Piper.
Winton’s hugely successful series for younger readers captures the essence of beach life and growing up.
Alex Duval (2006). Bloodlust. Vampire Beach series, book 1. London: Red Fox.
Alex Duval (2006). Initiation. Vampire Beach series, book 2. London: Red Fox.

Alex Duval (2007). Ritual. Vampire Beach series, book 3. London: Red Fox.
Alex Duval (2007). Legacy. Vampire Beach series, book 4. London: Red Fox.
Alex Duval (2008). High Stakes. Vampire Beach series, book 5. London: Red Fox.
Alex Duval (2008). Hunted. Vampire Beach series, book 6. London: Red Fox.
A vampire surfing series, in a similar style to Lost Boys, and not very demanding on the reader.

David Malouf (1984). Fly away Peter. London: Penguin.

An award-winning classic novella, telling the story of unlikely friendships, war and loss. 

Kirsty Gunn (2006). The Boy and the Sea. Melbourne: Text Publishing.
A beautiful and intense coming-of-age story, a tale of danger, sexuality, parents and children, and the sea.
2. Teen Readers (Years 8 – 12) 
Tim Baker (2005). Waves: Great stories from the surf. Pymble, NSW: HarperCollins.

Short stories by Tim Winton, Phil Jarratt, Sean Doherty, Fiona Capp, DC Green, Matt Griggs, Tim Baker, Nick Carroll, Pam Burridge, Andrew Kidman, Jack Finlay, Jimmy O'Keefe, and Mark Warren.
Chris Nyst (2001). Gone. Pymble, N.S.W.: HarperCollins.

The story of two vanished children and the detective who is haunted by the mystery 30 years later.
Kirsty Eagar (2010). Saltwater Vampires. Camberwell, Vic: Penguin.

The vampires are back at the beach – this time for older readers.

Ian McEwan (2007). On Chesil Beach. London: Jonathan Cape.
An extraordinary exploration of how the entire course of a life can be changed—by a gesture not made or a word not spoken. A Man Booker nominee.

Robert Drewe (1987). The Bodysurfers. Sydney: Picador.

Robert Drewe (1997). The Drowner. Sydney: Picador.

Robert Drewe (2003). The Sharknet. Ringwood: Penguin.

Robert Drewe (2008). The Rip. Sydney: Picador.

Drewe is one of Australia’s quintessential writers about the beach, beach life, and the metaphors the ocean holds for us. This selection includes some of his best short stories.

Peter Corris (1983). The Empty Beach. North Sydney: Allen & Unwin.
A little dated, but still a gritty Cliff Hardy detective novel set in Bondi.

References (including brochure)
Bauerlein, M.  (2004). Reading at Risk. Arts Education Policy Review, 106(2), 31-39.  Retrieved from Academic Research Library. Document ID: 745953201

Brown, H. & Mathie, V. (1990). Inside whole language: A classroom view, Rozelle, NSW: PETA. 

Center, Y., Wheldall, K., Freeman, L., Outhred, L., & McNaught, M. (1995). An evaluation of Reading Recovery. Reading Research Quarterly, 30(2), 240-263. Retrieved November 2010 from http://www.aare.edu.au/94pap/centy94080.txt

Clay, M. (1993) Reading Recovery: A guidebook for teachers in training. Portsmouth, NH: Heinemann
Cobbold, T. (2009). Save our schools: Fighting for equity in education. Retrieved November 2010 from http://www.saveourschools.com.au/national-issues/student-results-in-australia-are-high-but-very-unequal-and-not-improving
Cole, J. S. (2009). Effect of the internet on reading fiction books for enjoyment and potential interest in the integration of the two media. Doctoral thesis, Department of Communication, Rochester Institute of Technology. Retrieved on 14 October, 2010, from http://hdl.handle.net/1850/11187
Combes, B. (2010) Literature Promotion. Lecture notes for the unit LIB4301 Resources for children and young adults. Perth, Western Australia: Edith Cowan University.
Czerneda, J. E. (2006). Science Fiction & Scientific Literacy. The Science Teacher, 73(2), 38-42. Document ID: 977586281

Holdaway, D. (1979). The foundations of literacy, Sydney: Ashton Scholastic.
Lalonde, Lucie (2000).  An examination of science fiction with a view towards improving scientific literacy. M.A. dissertation, Concordia University (Canada), Canada. Document No. AAT MQ47753

Lietz, P. (2006). A meta-analysis of gender differences in reading achievement at the secondary school level, Studies in Educational Evaluation, 32(4), 317-344. Retrieved November, 2010, from http://dx.doi.org/10.1016/j.stueduc.2006.10.002

Mar, R.A., Djikic, M. & Oatley, K. (2008). Effects of reading on knowledge, social abilities, and selfhood. In S. Zyngier, M. Bortolussi, A. Chesnokova, & J. Auracher (Eds.). Directions in empirical studies in literature: In honor of Willie van Peer. (pp. 127-137). Amsterdam: Benjamins.

McPherson, K. (2006). Graphic literacy. Teacher Librarian, 33(4), 67-69,66.  Document ID: 1022353621

Moloney, J. (2000). Boys and books: Building a culture of reading around boys. Sydney: ABC Books.
NAPLAN (2010). National Assessment Program: Literacy And Numeracy. Summary Report, 2010. Retrieved November 2010 from http://www.naplan.edu.au/
verve/_resources/NAPLAN_2010_Summary_Report.pdf

National Curriculum Board (2009). Shape of the Australian curriculum: English. Barton, ACT: Commonwealth of Australia. Retrieved from http://www.acara.edu.au/verve/_resources/Australian_Curriculum_-_English.pdf

OECD. (2002). Reading for Change: Performance and Engagement across Countries: Results from PISA 2000. Retrieved July 11 2009 from http://www.oecd.org/
document/25/0,3343,en_2649_39263231_1841177_1_1_1_1,00.html

Rutherford, L. (2009). Industries, artists, friends and fans: Marketing young adult fictions online. First Monday, 14(4). 1-9. Retrieved October, 2010, from Deakin Research Online: http://www.deakin.edu.au/dro/view/DU:30016495
Saxby, M. (1997). Books in the life of a child: Bridges to literature and learning.  South Melbourne: Macmillan.

Trifonas, P. P. & Wilson, G. (2006). Pop fiction and literacy II: From Imagination to Cultural Commodity. Orbit, 36(1), 34-36. Document ID: 980717481

Webb, N. (2007). Eliminating full-time school librarians is unconscionable. Lower Hudson Online, The Journal News. Retrieved January 10, 2007 from http://www.nyjournalnews.com/apps/pbcs.dll/article?AID=/20070105/OPINION/701050319
Welch, R. J. (2007). The guy-friendly YA library: Serving male teens. Westport, Connecticut: Libraries Unlimited.

Zigo, D. & Moore, M. T. (2004). Science Fiction: Serious Reading, Critical Reading. The English Journal, 94(2): Subversive English, 85-90.

PAGE  
1
    
Page 



